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ABSTRACT 

This content analysis schedule for the Bilingual 
Bicultural Project of school District 1 of Pima County, Tucson, 
Arizona, presents information on the history, funding/ and scope of 
the project in its second year.^ Included are sociolinguistic process 
variables such as the native and dominant languages of students and 
their interaction. . Information is provided on staff selection and the 
linguistic iltfckground of project teachers. An assessment is made of 
the duration and extent of the bilingual component, and the methods 
of second language teaching in geheral. Included is an analysis of 
materials, student grouping, tutoring, curriculum patterns, and 
cognitive development. #. The report also discusses self-esteem, 
learning strategies, the bicultural and community ccxnponents, and 
means of evaluation. This schedule has been verified by the project. 
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2. Second year 
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A. 3 Grade level of stidente in progran; number of classes per 
grade and total nuiaber of students by grouped grade levels 
(by second year) 

Nuiaber of 
Gra.de Classes,. 



4.1 .. 



1,2 A HSQ 

B-..bflLO. 



CO 



HuEiber of ^'3 PSK 
prade Plassgs,,^* ' ..A 

7- gTade 7 b' . 

8- srade 8 C 

9- grade ^ ,. . 

B TOTAL students gr. 7-9 



10- grade 10 

11 - grade 11 _ . 

12- grade 12 

C „ TC?/i' students gr. 10-12-.- 



PS^PreSchool l^.-JlS" 
JTlCndstn ""•4 - ) 0.P 
PSK TOTAL NO. students PS and 

i.ow€ A 

f grade 1 t 

grade 2 J.- 15^. 

grade 3 ..„■. 

A-grade A 

5- grade 5 

6- grade 6 

A .3jH.Jl. total students gr. 1-6 

4.4- 1-All classes graded 

2- All classes ungraded 

3- Sone classes ungraded 

If ungfsaga; specify ages or grades gi'ouped together: 

5.0 P.IOCESS VjL;IABLES - students (Sociolinguistic) 

5.1 Students Dominant and Hative language interaction anJ 

cultural 'affiliation (Indicate nuuber of students in each 
category ancj specify cultm'al affiliation in box) 
(Circle any irJ'oroation which is inferred and incite INF.) 



1. Total 

Non-English j 
llother Ton^e | 



^^•Ko.n-Iihglish. to Eiiiii.ish Domnmitj 5.0 



1 1 ,iI-E Don - NSIT , 
M50 (coWtA) 



2. Total 
English 

ilother-Tongue, . ,. 



1... 



II..B-Dom - KEIIT 



Hp E-Dcn - BIT 



HE do;.: 
N-aiT 



S don 
Iia-IT 



EiiT 



III 



II, 



so ^0 



I Total Hon-Snglish 



II Total Qiglish 



TT=: TT TT. 



Hunber of ^^.S PSK.. 
Grade .QlAPses^, A 
V-'srade 7 1 " ^ B , 

C-^rads 8 _ . _ C 

9-grade ^ ........... 

B ._T0TAV students ct. 7-9 



10- srade 10 

11- grade 11 . X. . . . 

12- graQe 12 *^ "i. 
C TOT/iL' Vtud'ents gr. 10-1 a 



grade and total nimber of students by grouped grade level 
• (by second year) 

Nunber of 
Gj|^e Cl ass es , SK^eMS 

^)-Pr'eSchool 
©TlCndgtn [ ' j~0^p 
PSK .2,7.5. TOTAL NO. students PS and 

Q/grade 1 t ."HO 

(pgrade 2 " J.- 1.5.5. 

3t-grade 3 

4.-grade 4- 

5- grade 5 ■ 

6- grade 6 

' A .3AsSl. total students gr. 1-6 

4.4- 1-iill classes graded 

2- All classes ungraded 

3- Soiae classes ungraded 

If ungraded, specify ages or grades grouped together: 

5.0 P lOCESS YA.imLES - STUDENTS (Sociolinguistic) 

5.1 Students Dorainant and Wative"' language interaction and 

cultural affiliation (indicate nuuber of students in each 
category and specify cultural affiliation in box) 
(Circle anj-- infoination which is inferred and vrrite IMF.) 



•x .N- ' 



E Don - NlilT 



1. Total 

Non-English . 
Ifother Ton::ue_ ^hO (toWtA) 



2. Total 
Snglish 
ilother-Tongue, 



U.-S-Dom - NHil' 



ME do;.-: 
MIT 



Il2 



E-Don - HIT 



2 dora 
^SfflLIT 



■ Oc'i 



III 



II 



I Total fion-English 
Doraina"t: 4?.0- 



II Total English 
Dordnant:.l.a.O 



"otrl li-Dom 
11= II|-r II 



Ro-f. k. 
KVS. ... 



iuv^i^\^- w^oVV^«,p Vt»v%q'u«c. ^otwftH «V 1^ i >\re'rrca 



iilpnriWlXsii Eto\i.n.aiit J 



Hnn-Elnglish 
iiother- Tongue 



English 
liother Tongue 



iiipn.-^ 
j N-S Dora N-a-'iT 



; Ibcaaple: a native Spanish spea2:er 
who uses SiDanish in most contacts 
I though he may laiow English 

W-E Don - SIT 

Sxanple: (rare) a native Jnjlish 
speaking Puerto "ican child, 
born in New Yor!. wlio retui^ns 
to Pu.rtc -ico and beco;-.3s 
[Spanish domiuant 
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. aiglish Dqnixaant 



Ibcaiiple: a native Spanish 
speaVer v/ho uses Spanish only in 
far-iliar contacts, and linglish 
in all pthercj;, sphoplj. Kop-/*.-. 

:2::ai:ples: l)a native S* speaking 
acculticated iiiiierican whc may- 
or :-*ay not !mov; a second lang. 

2)a native E. spea!:ing 
iiexican-/u.ierican child \;ho lias a 
nininal receptive ?mowledge of 
Spanish; but lias a Latin culture 
affiliation 



'5*2 Cultural or Etimic identification cf ta.rget students in orof-ran 
^by number and of each: 

Indigenous Americans: ^ iJunber Per ^eiit of if Inferred, 

„ . Tote 1. Students ^h-^clc (s/) 

Al llavajo A1 

-A2 Cherokee A2* 

A3 Other (specify*) A3 

A TOTAL No. of /iraerican Indian A ' 



5^ 

r 

...... 



Anericans of other etlinic bac'r^rounds: 

D: IJexican-American BiHSID JO^ s/ 

B2 Puerto-.lican '32 • 

B3 Cuban C3" 
B4. Oti^er Spanish-American * 

(specify) 34 

B TOT^ No. of Spanish- B "/^^^ 5J 

spea3:ing Americans 

C Portuguese-American C 



B Franco-American D ' " 

? Chines e-Acieri can F ' 

G Eslciiao Q 

H IJussian K 

J Other J ' 



J 

r' 

/-^ 



I TOTAL nULiber of il-SIT target 
' students ^ ■ HSt^ 3fh v 

5.3 Ethnic identity of 3nglish nothsr tongue students other than tar^^et 
population, if specified; by number and per cent. 



^1 ^Y>g\o AP. 

22 ■' 



II TOT.\L number of aiT stt:dents * ' 

other than target population jJ^kP JLQ ^ 

5.4- Students' native language or mother tongue if DIFF3.JSKT 

fron their dominant language. , 5,4. \ 

(specif) * 
^'^}^>^£t\^^^^^: V%n?T?T^^J'^o.t2.yp,l^xi^rie iluiaber Per Cent 



ERIC 



B1 iiexican-ATiierican 
B2 Puerto-.lican 
B3 Cuban 

Othe-^ Spanish-Aneiucai; 

(s-Decify) 
B TOTAL No, of Spanish- 

spea::ing Americans 



C 
D 
F 
G 
H 



Portugue s e -/oner i can 
?r anco - Ameri can 
Cliine s e- Aneri can 
2sl:irao 
l^ussian 



J-- Other 



31, 
B 



I TOTAL ntcibor of lI-aiT target 
students 



H80 



r* 



pro^Vct «<Jr»eoVs arc 7 1' «7o K-A and 

5.3 Bthnic identity of English i.:oth 



. p. Y. y 

Bthnic identity of English Liother tongue students othei- than target 
population, if specified, \rj number and per cent. 



21 



II TGT*\L number of HIT students 

other than target population , jJ5kP 



5.4. students' native language or nother tongue if DIFFS^JSIIT 

from their dominant language. 5.4, ^ 

J specify) 

Ppuinant_lan^ ^ pi/f^rera LaprJ^iie ilui-foer ' Per Cent 

2-Spanish ' 



5.5 Students' Doainant Language and a^tent of Bilingualisn 



Doninant langimge 

of students in prograr.! 

i'luaber J'j 



i Iliinber of JIonolingualB Ilunber of students Bilingual 



Students 

not 
spec. 



iiO« 



2 JL^J) English ^CtO ' .V^. 

A itoerican * 

Indian 

^^-^ llavajo 

^ Cherokee 

."^^^ - Keresan 

Other (spec.)* 
2 HiO Spanish %^ 

C ^ Portxxguese 

D French 

F *W Chinese 

G , Eskimo 

H .-ussisui 

J Other (spec.) 



to anj^ extent 

not t only listening speaking 
spec. I comprehension ^ability 



'No. 



m 

i- 

1 
ti 
?' 

i 
P 



ERIC 



5*6 I^cruitaent of Students 

0 - not specified 

1 English Mother Tongue and Non English liother Tongue 



page 
5.6 3 



students are required to participate in the bilingual program 
2 - Only K-aiT are required to take progiar.!^ HilT^s participation 
_ is voluntarj^ 

V^^ Both mm and II-SIT partipipation is voluntary ^ . ^ /. :,^.4.. 
4 - Students selected accoror.nfe to some crifera^'^of -^'Mect Lin addition to 



5.7 Proportion of T ^om pupils in project area: see 
msrnot specified on the cnart 



ect (in addition t 
language } ^ 



5.8 Comunity Gliaracteristics (marl: ally that apioly) 

{% if more than one category, indicate percent; for each) 



J^- inner city-jihetto, barrio 

(2/** major city 

3 " small city, town or suburb' ^ 

4 rural, farm — 

5 other (specify) 
"J reservation 

5.9 A. Socio-economic status of H-EMI participating students 

(indicate specific percent of lo\; SSS) 
B. Average family income, if mentioned 
n.s. _not specified 

5.10 Socio^econonomic status of SIT participating students 
(indicate specific percent of low SSS on the blan!:) 
n.a. - not applicable (no Zl'IT) 

-not specified 

5.11 Proportion of migrant students m project 
(Indicate specific percent) 

n.s. - not specified 



6.0 SOCIOLIHGUISTIC SUnVSY 

.arcr>V OcVkIovncl'x v^C 

071 Project states tliat a(sociolinguistic survey \ 

I for II for 

^ sroup 
(l)\;as made . j^^^ ^ 

2 will be made ^ 7 

0 not mentioned 



-T groivo 



6.2 If a sociolinguistic survey vms or uill be aade, 
marlc all groups included: 



I N-H-IT 



II illT 



5.V 



5.8 



5.9 A. 

5.10 „J1.3.i„ 



5.11 



6.1 I 
II 



6.2 I riiS. 



1 parents 

2 children 

3 teachers 

U coununity ' ' ' ' ' ' ' 

5 others 

(f:.-3ecifjr) 

Wo* i^cVwco^.^ »»> op* v%U*\4.ir t. 

6.3 Language dominance of N-ZIT ga-oups (checl: A_jparents, B_ children, C._ teachers' 



5.C Goranunity Characteristics (nar'i ally that a;D-jly) v 
{io if more than one category, indicate percfen-c for each; 

•jL" inner city-j^hetto, barrio 

major city * % 

^ sraall ciiy, tovm or suburb ' 

U " iiiral, farm y * " 

5 ^ other (specify) 
reservation 

5.9 A. Socio-econozxic status of U-EMT participating students 
(indicate specific percent of low SIS) 
B. Average famly income, if laentioned 
n.s.^not specified 

5*10 Socio-econonomic status of illT participating students 
(indicate specific percent of low SSS on the blani:) 
; n.a. -not applicable (no SIT) 
00 - not specified 

'5./I i*^ :)rtion of sdgrant students in project 
(inaicate specific percent) 
n,s. - not specified 



5.9 A. .,tJi.^T» 

5.10 ..n-3.L-. 



5.11 



6.0 SOCIOLIIIGUISTIC SU^VSY 

6,1 Project states that afsociolinguistic survey) 

I for II for 



(T)v/as nade 
2 vail be aade 
0 not nontioned 



6.2 



6.1 I 

II 



6.2 1 n Jl- 



6.'3 



If a sociolinguistic survey vreis or \ri-ll be made, 
marlc all groups included; 

I N-arr ii hit 

1 parents 

2 children ...... 

3 teachers ..... ^ . 

U comunity 

5 others ^ 

(s'Decify) 

Language douinance of il-II IT groups (checl: A parents, B children, C_ teachers) 

\7ill be deteimined by the esitent each language is used in different donains 
tlirough various neans of cor^iiJiunication. 

e.g. specify extent descriptively; never, sometimes, ali/ays * 6^3 



DaiAINS: 

1 Hone 

2 Church 

3 School 

!5 Socializing 

6 neighborhood' 

7 filn-TV-radicl' 

8 ilagazines^ne ./,^. . 

9 Others 'J, 

(specify) 



USE NC1I-21-IGLISH LMG. USE HIGLISK 



LISTEiniJG SPZiUQHG , 
"I- 



C 



];}ffl'iWG'.if,iiTi:iG ' 



'6.4 If not included in survey, how was student's langiiaee doninance b.U g 

determined? n'^^^-r'" v;;'? 

1 - inferred by use of sxirname ■• 

2- established by formal testing of students 

3- assessed by inforraal means (specif'/ how) 

rt^not mentioned ho\r Isxi'sc^z^ doiiix^ance was ^.fL. 

6.5 o^^^l^r-nl!'^-- includes^ (checlc all that apply) 6.5_IL.il._ 

An anajysis to deteraine if an interlanguage exists 

in the community, (e.g., a mixture of t\/o languages 

which serves as a single system of coianunication for 
a group of people). 
1-yes 
0-no 



■jGcicli:i'vi.Dtic cn.^•.■vo:- includes itcv.G covering: 



6.8 



^- 6.6 



6.6 W-WS. parents' attitudes toward maintenance of child's 
K-21T in particular domains of use or complete shift 
\^ English 

Q>-yes 

0-no 

6.7 a-IT. parents' attitudes to^^ard their children's learning 6.7.J1:^ 
of thfc N-2IIT language 

1 -yes 

0- no 

^Children's' own attitudes regard:,ng the secpnd language 6.8 

they are learning and the-spealcers of that language 

1- yes 

0-no _ 



6.9 If not included in survey ho^r were parental and/or 6.9. 
community attitudes toward H-?liT maintenance 
determined? 

^ . 1-will not be assessed . , . 

X"^ <Z.o>f 2-will be assessed,- method not specified 

O^has been or mil be assessed by method other than 



^nas oeen or wij.j. ub a,&&coBcia i-^^^^^^^ i j_ 

sociolinguistic survey (specify how) Qa,\.yvV.ft..r>.^>-r-fe.^.; .« CO^"'^ 



*J 6.10 1-After sociolinguistic survey is ii^-ade, how does it influence 6.10^J5 

I . program? (specl.Cy) (e.g. transfer or aaintenejice instructional 

f programs) 

? 0-not mentioned 

S 7.0 STAFF SELECTION 

FRir 7-1 Linguistic background of project teachers, by nu:.iber each categoiT'- 

aiB^B (indicate non-English language in each box) 

•Si ' 

I • " ■ i — f^'^r.n < w 



whicla serves as a sin£,xe tyszij^z oi oo jiuiii:-atic^ ivr 
a group of pecple). 

1-y3s 

0-no 

jocicli::;v.ictic oV'^vc" includes itc:::: ccverinG;: 



6.6 



6.7 



6.8 



6.S 



II-EIiT parents^ attitudes toward inaintenance of child 
K-aiT in particular domains of use or complete shift 
tp English 
Qfyes 
0-no 

21T parents' attitudes to\7ard their children's learning 
of the N-aiT language 
1 -yes 
C-no 

Children's own attitudes regarding the second -language 
they are learning and the spealcers of that language 
1 -yes 
0-no 



6.7 



6.9. 



If not included in survey ho\f ;/ere parental and/or 
coEEiunity attitudes toward K-EiiT naintenance 
detenained? 

1- will not be assessed 

2- idli be assessed, raethod not specified 

nJhas oeen or will be assessed by raethod other than 

sociolingviistic survey (specify how)jQjaAJ2LJLft ^ ^^.tl*-^. ^ - 



6.10 1 -After sociolinguistic siarvej'' is inade^ how does it influence 6.10 . Q. 
program? (specify) (e.g. transfer or naintenance instxoictional 
programs) 
0-not mentioned 



7.0 STAFF SELECTION 

7.1 Linguistic backgroxind of project teachers, by nuiiber in each category s 
(indicate non-English language in each box) 



_ Language dominance not specified 

^ Mother tongue not specified 

_ not specified v/hether monolingual or bilingual 



(if ai^ information is not 
specified, cross out tliat 
heading and complete the 
rest of the chart) 



I H E Dom. 

NEMT 

II E Dom 
■EMC 
E Dom' 



71 



Ikemt 



A-Monolingual B-3iling ual 
lU^ I^Nr^ 

Nr L_ 7^.. 



A Total number 
llonolingual 



B Total number 
Biling-ixal 

...AS., 



Total llu:.^.ber 
of Teachers 



7.1 



No. 



/J 



I A 

I B 

II A 

II B 7 

UlB ^ 



41 



50 



A I 3- 
B is* 91 



- 19 - 



-Drachman parents have met seven times during the year in 
small neighborhood groups to discuss the program. It was their 
decision to teach their preschool >oungsters a dance, skit or rhyme 
so that they could present a Mother's Day Show. They also prepare 
food weekly for the classroom. 

Keasurement In accordance with the evaluation design (Original proposal 
p. 50) the recorded number of contacts the cTinmunity representatives 
have had with the preschool parents through March 1970 are as follows: 



Mission View Drachman 



Classroom 36 weekly 29 weekly 

Neighborhood Groups 70 through March 49 through March 1970 

1970 

Homes 15 weekly 15 weekly 

Other 473 through March 100 through March 1970 

1970 

The percentage of parents of first graders who attended the 
teacher-parent conferences will be tabulated at the end of the school 
year, June 1970. As of March 100% of the Mission View parents and 787. 
of the Drachman parents have attended the conlerences. 

4. Parents will value the program after they have participated in it for one 
school year as measured by their responses on an opinionaire. 

Measurement The community opinionaire, to be distributed by the community 
representatives, in May 1970, will ask the parents how they felt about 
r r^ Brf iin. ""^ obtain enrollnients for the following year; Their ~ 
responses will be tallied. 

5, Parents will know about the ancillary services available in the community after 
participation in the program such as: medical and dental care, community 
facilities and events, and use these services as measured by their responses 
on an opinionaire. 

Measurement A pre-community opinionaire was circulated by the community 
representatives in August 1969. Two of the questions and the responses 
vere: 



Check the following community services you or your family use' or have 


used: 


Mission View 


Drachman 


County Hospital 


30 


74 


Southern Arizona Mental Health 




7 


Planned Parenthood 


30 


52 


Family Counseling Services 






Area Council Services 


10 


30 N 


Legal Aid Society 


15 


17 


Christmas Community Center 


6 


22 


Other 




2 
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7.2 Linguistic backgrotmd of pro.iect aides or paraorofossionals> by nmber : 
(indicate non-English language in each box) 
Language dominance not specified 



J'lother tongue not specified 
Jlot specified whether monolingual or bilingual 

A Jlonolingual B Bilingtial 



(If ai^ information is not 
specified, cross out that 
heading and coii5)lete the 
rest of the chart) 



I N-E Dom 

II E Dom 

EMT 

II E Dom 

1 N-Eirr 



A Total Number 
Monolingual 

Q 











« 


/ i 




i . [ 
1 


1 



7.2 



No. 



% 



.It 



I A 
I B 
II A 
II B 
II- A 
II 'e 
1 



B Total Ntoaber 
Bilingual 

_Lk_ 



N Total Ntimber 
of aides or 
paraprofiessionals 

\V 



A 

B 

Nik 



ifiP ^1 



7.3 Language(s) used by bilingual progyan toa chers; 
(IJark all that apply) 



7.3. 



1-Bilingtial teachers teach in only one language 



P3 coK-t O 

la-Bilingual teachers vrtio teach in only one language teach in their 
dominant language, whether that is their native or second language. 



Bilingual teachers who teach in only one langxiage teach in their 
native language: 

lb-only if native language is also their dominant If 3 
' - 1c-even if native language is not their dominant lan^ 

1-0-not specified 

r 2-pBilingual teachers teach in both their native and second langxiage, 
^-^egaixQ.ess of which is their dominant language, 

0- language(s)uBed by teachers not specified 

l.L Language (s) used by billnmigd:^3i;o--rrj i -ides or paraTPror ccsienai.s' 
(iiark all that apply) 

1 - Bilingual aides instruct in only one langaiage 
la-Bilingual aides who instruct in only one language teach in 

their dominant language, whether or not it is their native language, 
I ilingual aides who instruct in only one Ic^ng. teach in their native lang. : 
lb-only if native laigiiago is ..Ico thuir dcninant Ln/^^.i;;© 



II E Don 

• SiT 




II E Dom AoL, a<-«*^ ' A ^ 

1 K-ELTT sj B Ik. iftP 

: ; > N jLk ' 

K Total Number 

A Total Number B Total Number of aides or p pr*o. 

Monolingual ,i Bilingual paraprofessionals - ' x^e 

Q We, ^ * 

7.3 LangTiage(s) used by bilineoial grpgraa toa clipys.; 7.3__fi2c 

(1 lark all that apply) _ i» 

1 "Bilingual teachers teach in only one langviage Se- <■ Kc*e 

la-Bilingual teachers who teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

1b«only if native language is also their-doninant language 
Ic-even if native laxxguage is not their ddniiiant language 
1-0-not specified 

(2^ilingual teachers teach in both their native and second langviagi, 
^-^egardless of vMch is their doaainant language. 

0- language(s)u8ed by teachers not specified ^ — ^ 

7. A Language(s) used by bilinmial_ ^)io-rri i uidos or p ,arg/prpr_ccs.icnal.s^^ 7. A 
(iiark all that apply) 

1 - Bilingual aides instruct in only one langnaage 
la-Bilingual aides who instruct in only one language teach in 

their dominant langus^e, whether or not it is their native language, 
t'ilinguca aides who instruct in oioly one IcT^g. teach in their native lang. : 
lb-only if native lui2UCf;o is .Jco thoir dcr:incj^t l;.:i;>Uw;;e • 
1c-^Vt.n if nr.tivo language is not txieir doidnant langiiage 
^^1-0 not specified 

(^2^ilingual aides instruct in both their native an^l second language, 
regardless of which is their dominant language. 

O-language(s) used by bilingual j)rc iv:: j.iclos iict cpccified 

7.5 Cultural affiliation of teachers, aides, prc.i act director and evaluators by 
number and percent (Ilarlc all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Proj, Dii3ctor D. Evaluator(s)No. % 



O-not specified 



Program Pr o cedures 



The proposed bilingual-bicultural program of Tucson Public 
Schools will Involve pre-schoolers :hree to five years of age, 
their parents, and first grade students. The program has several 
features, namely, the development ot the language processes in 
.both Spanish and English, the improvement of cognitive functioning, 
the" development of a positive sel c-.-!oncepr and the desire for 
academic achievement, the esta:)i4.shnient of effective parert- 
tcacher-school relationships, and ihe development of a program 
involving mothers and pre-school taildren. 

It has long been known by educators and psychologists that 
the language ability and concomitant educational success of 
students begins at the pre-school level. Bender (D states chat: 

"The earliest ic'entif icatlon with mother and her 
continuous affectional c^re is necessary during th,e 
period of habit training and t:hs rapid development . 
of language and the formation of concepts within the 
family unit. • Otherwise the higher semantic and social 
development and expansion of the educational capacities 
does not take place." 

Therefore, it Is the- purpose of this program to directly involve 
the mothers of pre-school children in their education and to begin 
that education in the language in which they can best corx;unicate. 
Concept formation will take place concurrently with the learning 
of another language. 

1. Pre-Schooler 

The mother and her three to five-year old children wll 
attend the pre-school once a week. The schedule is as 
follows: * • 

M T W TH F 9 a.m. - 11 a.m. five s^essions 

M T W TH 1 p.m. - 3 p.m. four sessions 

Based on a possible enrollment of 150, there will be 
approximately 16 children in attendance at each pre- 
school session. Each session will be grooped whenever 
possible according to neighborhood so that parents who 
live near each other will attend pre-school together. 
They will be called "neighborhood groups." 

During the pre-school session the children and their 
parents will meet with a bilingual teacher and bilingual 
teacher assistant, a resident of the school area. 



Measurement The Van Alstyne was administered to the control 
group in the manner designated in the evaluation design, 
(Original proposal p.' 4?). The results of the pre-test.in 
September and the post-test in May will be <ompctred prior 
to June 30, 1970. 

Second graders at Mission View Ichocl, who had 
taken part in ^ Bilingual Bi cultural Pilot Pi ogras durinq the 
1968-1969 school year, were el iminated- from, the control group. 

The teacher-made tests have not yet been designed, 
however, the specific student perfornances from- which their 
tests will be designed, appear in Appendix B, \ t 2. The 
actual tests. will be constructed at the smmer workshop and 
admlnisterea at the beginning and end of the- school year in 
order to measure student progression. 

• 

Procedure The first gra ders are com municated_vn_ULiiL:tjlg_- 
ij*nqiiaqe the y best understand_whet her_LL-he^-Sp3mgh or English, 
v / TRmTpossible because all of The teachers are bji;"g"3| 
exceEt_sne and al 1 of the teacher assistants are bilingual. 
ThTteacher who is not bilingual rePNCS on her teacher assis- 
tant and student teacher to further communicate to those 
children who best understand Spanish, and team teaches with 
a bilingual teacher. The first grader's vocabulary lessons 
begin where he is and are then extended to Ipclude and expand 
both languages. The specific performances, methods and 
materials are included in Appendix B, Behavioral Objectives 
1 2. 

Mea suremen t According to the evaluation design (original 
""pronosalT p. k5) the Van Alstyne post test will be administered 
-to the experimental group upon their entrairce into second grade. 
It will also be administered in May 1970 to measure the pro- 
gression made. 



The first graders will receive a more efficient intellectual base 
for second grade after participating in the program than a comparal 
control grouo as. measured by the Lorge Thorndike. The intellectua 
base includes identifying, time orientation, listening, recall, 
following directions, numerical and ordinal concept formation, and 
discrimination of change process. The progression of the first 
graders will be measured by teacher-made tests. 



7.6 Selection_of. itjyr teac^^^ pace 7 
O-ribt specifTed 7.6 l^o. % 

Nuijber of N-EllT progran teachers Troa local coianunity ^ JfcSjS. 

and % of total H-SiiT teachers. f-^-c 

7.7 KiJinber jjid^Propojr^^^^ '^•7 -/i 

indicate specific pei"cent on the blanl:, or — 

if specified descriptively, 

- teachers gisome 

B = 'aides 3_j^a^ 

4-iaost 

«• 5-2aore -Ulan half 

0-not specified 



7.8' Teacher ^Qualificat^^^ - Training and c:^;pcrienco prior iz) jroject 5^* 
tTndicate number of teachers vdth each qualification, (•9_!L — .- IV 

if given) H - »k 

n.s. -qualifications 'riot spcified 
0-previous courses not specified 

1. teacher must meet a specified level of language proficiency on a 
standardized proficiency test of tlie non-English language tlirough 

• , which (s)he vail instruct 

2. teacher must meet a specified level of coinraunicafive corapetence in 

^ the no^^-English language deteimned by a structured intervie'^fluency 

. 3. previous teaching through MiT (in country where it is a native^njtive- 

) laftgviage, in Peace Corps) povi^ 

4..^ previbtts teaching in local are^live in the co:T.iu:iity peterice 

5. ^^]^ courses in N-SIT language structure and usag^^ ILiguistics or FL trainin, 

6. '2ripoiirses in K-E literature'' 02: literacy in Sp^ilsh 
(7)^,^:mst be bilingual UL " , , 

B. „any previous education through h-iUiT/content of coui^ses learned tinrough 
i * 9» 1 ^courses i^ teaching ZSL/audio lingual approach il-IiiT 

, 1qT\Z courses in methods of teaching N-aiT language/lan^Tiage developraent 

I J courses in methods of teachii^ content (e.g. mathjin N-3iT 

i 12. certification in ESL/or e^cperience teaching ZSL 

I ^ 13.[^'2Icertification in teaching N-SIT 

I ^ 14-11 cross cultural coin^ses 

\ 15._,llcourses in the cultural heritage^, values, de%p cultui'e of H-iiiiT or 

i 16. 1_ other qtialifications, specify travel 

I 8.0 STAFF DEVELORiEKT 8.1 A 4^*5, fc» 

I 0-No staff training mentioned ' ^ ' ^ ' 

T-ryjr ."^Mj^oiepi A. For B. For Pcra- 

§J^.j^ §M.J^Xj2f^ iAJthjB /P.llPi^i•A^*-i^.3^.-M•Tea^^^^ prpfossiona.ls . 

' (mark all that apply) 



rs 



0-not specified 



7.8' Teacher Qualifications - Training and c:^qjcrienco prio:l^■to oi-ojcot ' ^ 

* rindicate numWr of" teachers with each qualification, "'^—^ — 

if given) ' ' ' * 

n.s.'-CTialifications not spcified 
O-previous coiirses not specified 

1. teacher mst aeet a specified level of language proficiency on a 
■"'standardized proficiency test of the non-English language t:irouga 

which (s)he vdll instruct , 

2. teacher must meet a specified lavel of communicative competence in 
■■'■the non-English language deterrained by a structured interviev/fD^engy 

3. previous, teaching through !l-aiT (in country- where it is a native^g^^i^e 

langviage, in Peace Corps) joiw 
4- ^previous teaching in local are^live in the coitiiiiaity petence 
5/"' coTorses in N-3iT language structure and usag^ linguistics or FL trainin 
6. I!^! courses in K-E literature' oi; liteiacy in Spe^ilsli 

y^iaust be bilingual Ik ' ^ r^-m/ x x ^ 

bT — * any previous education through b-i^iiT/content of cotirsas leariiec. tm?ougn 

9/ courses in teacliing ZSL/audio lingual approach :i-SiiT 

10'. courses in methods of teaching N-21IT language/lan-uage developr^ent 

11; ^ J courses in methods of teaching content (e.g. nath)in W-SiT 

12. 3 certification in ESL/or e:!perience teachinr; i;SL 

13. "^3^"certification in -teaching N-EilT - - 

14.. cross cultural, courses « m -^mi 

l^.'^^ourses in the cultural heritage, values, deep culture of H-^a or 
16/1^ other qualifications, specify travel 

8.0 STAFF DEVELOP! lEMT 8.1 A Hi^ ^ g^fc i'^. 



B 4^ 3| 5, 

O-Ko staff training nentioned 
8;.l Tjie, pro^e cj;, i_s_ of^ A. For 3. For Para-- 

and /or paraprof cssionals iAjih£ Xollpjtinf;^ ajeasjT^^ prof JSsion_al_s 

(iiiark all that apply) 

n.s. -Training indicated, but nature not specified . 

1-Snglish as their second language ....... , 

^JThe teaching of English as a second language _yl_ 

hll as their second language.^ ^ ...... , .«v<r.. . 2?!.. . 

gPhe teaching of X as a second language ^J^^ 

Uethods of teaching other acaderiic subjects . _ . 

iiethods of teaching other acadexaic subjects 
in X language 



Stated ;i;o als of teacher trainiiiL are : 8.2 \ i^^ |0 



Students 



N-EME II ET^C 

blinders bandinrr of socio-cultiiral values and practices 01^ 
^^ross-culbural training 

3-Sehsitivit3'- to ethnocentric isM and lin^xiistic snobbery/ ~ 

U-iiuareness oi the sociel-emotional development oi 

5-S'rrauei5;ie9 for acccMnodatinc the different; learninc 
styles oS 



6-Strategies for cognitive development of 

T-Strategies for reinforcin;:, the self-esteen of 



i-Methods of cross-cultural teaching or teaching the 

jicultural coniponent 

"SjPoxmilation of pupil performance objectives ~ 



lO^iethods of evaluation of pupil pert'ormance objectives 
List specific courses if given (or Xerox and^attach) 

rrs A -Program to^'^ & fWl S^e^ 





The Program Director will be the link between the administrative 
staff and the program staff. Her duties will be to keep the 
program personnel informed of school policy, and communicate 
the progress of the program to other administrators. 

The Program Coordinator will be bilingual, certified elementary 
school teacher with at least three yearis teaching experience 
and a background in early childhood education. This position will 
be publicized through Tucson Public Schools weekly bulletins. Ker 
speclfic objectives are as follows: 

1. Will be responsible for the coordination of all components 
and phases of the Bilingual-Bicultural Program. 

2# Will attend planning meetings and actively participate through 
the excliange of ideas. 

3* Will communicate the program objectives to the community 
representatives. 

4. Will help the teacher write behavioral objectives for their 
students and coordinate them with the program objectives. 

5. Will act as resource person in describing and providing data 
on a variety of teaching methods that will help to fulfill 
the objectives and meet the teachers* needs. 

6. Will act as a resource person by describing and providing 
instructional materials that will help to fulfill the 
objectives a;id meet the teachers* needs. 

7. Will act as a resource person by providing data for 
measurement and evaluation, and by participating in the 
selection and construction of methods of measurement. 

8. Will be responsible for the dissemination of information 
regarding the Billngual-Bicultural Program. 

— - » \* 

9. Will participate in In-servlce training such as Teacher Self- 
Appraisal along with program teachers throughout the school 
year. 

10* Will communicate the objectives of the program to the 
community representatives. 

The Pre-School Teachers w ill be bilingual, certified teachers with 
a background' In early childhood education. Their basic duties « 
will be unique from the other teachers because most of their time 
will be spent on helping parents to learn how to educate their 
children* These positions will be publicized through Tucson Public 



\ 



IN-SERVICE TRAINING 

All of the teachers currently teaching in the Bilingual-Bicultural 
Program have enrolled in the Teacher Self-Appraisal (TSA) In-Scrvice 
Program. TSA is an in-service program in which the teacher (or 
administrator) learns to evaluate his own behavior and the effect - 
and significance of his behav^r upon children in the classroom. 
The participants spend 60 hours - 45 hours of class time and 15 hours 
of Individual work and viewing tine during the year. The TSA program 
provides for (1) weeltly In-service group meetings, (2) video taping 
of the teacher rn the classroom, and (3) individual work and viewing 
time. 

in the in-service meetings the teacher will study in the areas of 
the (1) rationale for self-appraisal, rather than external evaluation, 
(2) Instructional objectives, and (3) .research on teacher-pupil 
Interaction and systems of analyzing teacher behavior. 

Other in-service training will include improving the Spanish of the 
teacher and teacher assistant. 

•From time to time during the school year consultants will be used 
In the areas. of methodology, early childhood education, Mexican- 
American culture, testing and evaluation, English as a second language 

and parent involvement. The amount of $580. has been budgeted to 
obtain local and out-of-town consultants for this purpose. 

Details for next year's In-Service Training will be provided after 
the Pre-Scrvice Summer Workshop. 
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8.2 Methods of Teacher Trail tm * (Mark all that apply.) 8.3 3| ^^^^ 

1- courses 

2- experiential, teaching supervised by naster teacher 

3- workshops where teachers offer suggestions to each other 
i^-use of video-tapes of teachers for feedbacl: on hoy they are doing- ^ 

5- cross-cultural sensitivity braining, t-groups • 

6- interaction analysis (e.g. Flanders systen) 

7- other (specifir) ' % - % i L 

8.i^ Project provides x-eleased time to^eachers. and paraproffesion- Ci^^ ^-fc^ — 
als for loint lesson planni ng; 1-yes 0- not mentioned - ' ^ 

8.5 PrQjeGt provides for paraprof esfsionals to receive course credit 8.5 _jQ — 
toward eventual cer tification ; 1-yes 0-not mentioned 
How? (^ecify) Z 

8.6 Paraprof es.sional ' s role ; 8.6 iU^jw 

1- teaching v;hole class 
rakeaching snail groups 
^^utoring individually 
^clerical 

"^^contributing to "biculttiral component . . ^ 
how ? P rb\iiAl»\fl Wr^t&V% \a»^V*A A C tVi^^^ 

6-liaison \dth pareftts^ ^ 

8.7 Trainin g for project teac) iers and.^x&PT-gl^l^ 8.7 — 
(mark all that apply) A for teachers B for aides B^Jj 

i 0-not specified . 

; 1 -University faculty ^ 

2- project's liaster Teachers ^ . ' , ' 

3^project*s teachers ^.^^ 

? ;5Lother (specify). ^ - ^ 

r 8^ Hupb^r and Proportion of perso nnel ^iy jng teacher trainingjwfag 8 .8 

I ^bicultural • 

I ^N-ELiT (specify background) VA-^ 

J * S.Q^Traiping, is. _^ rovideds X^^^^Ll 

©during a simmer session 

X ^'^^uring the acadenaic year 

I . >-otlaer (specify) 

r 8.10 artent of traini ng; * r. / \ ' ^•■^-^ ifrr— 

f • 3 (indicate no. of hours) 

t AT-tt^i,.o::imately equivalent to a 5 weekly t^'^^ 

I oolieK:^ course 6 monthly '-i 

©acre t'oan one course 7 ..^ bi-monthly 

ER^C 3-less than one course Qi^ V>#SA.r» du^t-VVNA V'*'^*" 

™— it-other (specify) , 0 4 ^ 

no. 7p 



1-ves U- no^ uenxionea 



aIs_for_joint^ less on planni ng; 

8*5 g^eq t,:Qrovides for paraprof eapionals to receive c o urse credit 8.5 — D — 
toi;ard eventual certification : 1-yes 0-not mentioned 
How? (specify) 



8.6 Paraorofessionaljs. role; 



1;^teaching v/hole class 
^teaching sxiall gx'oups 
tutoring individually 
^clerical 

'S^contributing to biQXiltural^ component 

how ? _r 
6-liaison vath pare! 



.buting to biQultural component . . 

>n vath pareRts ^ ^ 



q 



(mark all that apply) A for teachers B for aides 

0- not specified * 

1 - University facully 

2- project's liastor Teachers 

3- project's teachers ..^^^ • ^ 
-:^other (specify). . 

ZTZ Number an d Proportion of personnel jiivln^jbeacher^feai^^ 

1-bilingual ^^y^^^ 3 

^•bi cultural ^ 

)-N-Eii7f (specify background) W-^ 



no. % 
8.8 13 S9 

33 ^ 



8.9 \^ 



3 (indicate no. of houi's) 
5 ^ yeeliy 

6 .^L*?™ monthly 

7 bi-monthly 



8.10 



7 



8 .9, Traiping, is provided- 
QJduring a summer session 
"^during the academic year 
3-other (specify) 

8.10 arbent of traini nj?: 

A 1 -approximately eouivalent to a 

collegia course 
(g^-more t ian one course 

3- lesB than one course 

4- other (specify) 

8.11 Nunb_er and Prq^pi-tion nf^teaghgrg^ a^^^^^ trainin g: 8.11 J^^ .10C> 

"Vrs if* specif ied descriptively, indicate; 

6- most 

7- many 

8- few 

9- other (specify) * 



no. 



0-not specified 
1 -100^ 

2- ^iiore than 75^ 

3- 50-74f^ 
4.-25-505^^ 
5-1-24^^ 



9.0 TSACilERS' ATTITUDES 

9.1 Teachers ^attit udes are assessed: (Max-lc all.tliat apply) 

0- not mentioned 

1- to N-aiT language or dialect 

2- to N-EMT students - expectations of achievement 

3- to N-aiT culture 

4.-prior to participation in bilingual project 

5- after project training 

6- after participation for a period of tiiie in project 

7- through a questionnaire * . 

8- other (specify) , 



?-1 ^JL^.^ 
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lo'.O STAFF PATTETJJS 



t 



1 - bilingual teacner I %. Li 

2- SSL teacher 10.2 h H 



ERIC 



10.1 Staff patterns: (narl: all that apply)l0.2 Steff : 10,1 

0- not specified 1 -bilingual teacher 

1- tean teaching 

2- cluster teaching 3-bilin2ual coordinator 

3- 5hared resource teacher 4-aides or paraprofessionals 
4.-other (specify) 5-consultant psychotherapist 

or guidance counselor 
6~other (specifjr) ^ i|. 

10.3 Average nuiib er pf^ pu pils^ j?er class. s 10.3 J^ZAJ^^^ 
0-not specified 

10.4 Ayerage^jnm^^ 10.4. , ...^ 

0-not specified 

A 

10.5 kiers^^jm^3l^£!JL^JWL nr M l^r\E^m^ dp.n Xoi: paxa- 10.5 — -k.^^. 
profesgiona lp) pe r, ,cla^_* 

0- not specified 

10.6 Sp^ial^aide^J^^ 10.6 ^| 3j S 
is^^ven: 

1 - individually by: 3- teacher 

2- in small groups ^.-special remedial teacher 
0-not specified ' 5-paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 
9~not specified 

10-no special help given 

5 ^ « %^ ice yf 

11.0 INSTiTOIONAL COIIPONEKT - DUTiATIOIT ililD SITELIT OF BILIWGUilL OTIPONENT ^ |^ 

11.1 Duration of Bilingual Education (policy) I II Hi 

N-an language will be ma intained in prpgran : lE iX)lu iS DOJi li 1)011 
Tinarh all tW apply) mm la^ff KEliT 

0- not specified hou long y ^ y 

1- as the alternative language of learaing ^J^^ ii^ 

for as long as desired 

2- as the laedim of instruction fox* special 

subject ::iatter (e.g. cultural heritage) 

3- only for the length of time necessarj^ for 

the acquisition of sufficient English to . 

poriiiit learning of acadenic content at an 11.1 I 

acceptable level in English I J .--J^.^- 

Ill ™r_- 

11.2 Hpi/ Jiany^ years. A9PS^.j3rpj e ct. statp^ is P2tip§l^ for ins tnict^^^ 11.2^ _1j9L^. 
0-not mentioned 

if for a particular nuuber of years 

1 2 3 4 5 6 7 C 9 10 11 [12) 13 



'^Oo f^era^e, nu;;ber of pupils, per^ clcss_: lOo K^dL c, 
0-not specified 

10.4 Average, pm ber of ^ aides^ or. pa rapypfes.sipna3.s, per cj-asis.: 10.4 *L 
0-not specified 

10.5 Average tuaiher of H-K?IT nr h-il^ngiifll aSrip^ for para^ 10.5 i.^.. 

profess ionalp)^ P(3r cj-a^* ^ 

0- not specified 

10.6 Sp^j^leJ.. aide Py Pil s hayini^ PPS .t dif f i cul ty^ i^ ^^ le arning 10.6 ^ j 3j S 
is^^iven: 

1 - individually by: 3-teacher 

2- in small groups 4-special remedial teacher 
0-not specifi«id 5-paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTx;UCTIONAL COiiPONEHT - DUIUTIOII /uID SITSIT OF BILINGUAL COJIPONENT Y^'f IC0 )f 

11.1 Duration of Bilingual Education (policy) I II 11;^ 

M-ag. lar vuage, yil l, be laaint ained in pvppxpn} lE DOtl iS DOli £ DOll 
(inar?: all that apply") miE Eti£ l^im 

0- nct specified ho\; long y y 

1- as the alternative language of learning .Ji^ .J^. ..•J^ 
for as long as desired 

2- f*s the aediuEi of instruction for special 

subject flatter (e.g. cultural heritage) " ^ 

3- only for the length of time necessarj'^ for 

tlie acquisition of sufficient English to ' 

pomit learning of acadenic content at an , 11.1 I J 

acceptable level in English U Z^l 

III 

11.2 Hpx ffi?ny^years. dpes .^rp j ecjt. stote. is pptinal for ins truc^^^^ 11.2^ _\ 
0-not mentioned 

if for a particular nmber of years 

1 2 3 4 5 6 7 G 9 10 n h^) 13 



(if specified in terns of a condition, please state it - 
e.g. "if a child begins learning in K-StlT and English in Pre-K, 
J^-arr instruction should continue through high-school^*)) 



Duration of Bilingual Bducction (in practice) (llarlc all that apply) 

11-3 Sjsppnd Jaii£U^ which grade: 11.3 I ^ ^ 

code: C= N.A. (if nolsiT) II ^^fl^* 

13= 14= ni'T"'2^ 

for each grou-o 11. A. Pre-I'I K 1 2 3 4 5 6^ 7 8 9 10 11 12 
I i:-E 1X)M 

IIEDOU '^'^ 
III DOJ0M4T ^ --.-^ - • ^. 
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APSTRACT 



The «.3or purposes of this ^^^^^J^^^ ^rtl^^^^^^T 
the language processes in both Spanxsh and bngU a. P^^_^^^^ 
cognitive functioning, ^^e development of a posx effective 
the desire for academic achievement, the "^^^^^.^ „f 3 program 

parent-teachcr-school "1-^^-^'^^^='/,"^^, ^omrufitv he first year 
Involving mothers, their f ^1^""' ''^^^ee t^ five-year old 
^^\rorers\:d^kr:f " Lnt^nt^t'In a55."itional grade level 
;;arbe°:ide: rons^cufivei; each year through sixth grade. 

The over-all program procedures will ^1^-^ 
sentluvc fro. th'e co™Uty who "i^l -P ire y iStol^:. 

school and the home. This representative will be ^xre y ^^^^^ 
in the planning and implementation of ^he program in 
the fuHiUment of the jr/J^ris^a^ts the^anguage 

employment of bilingual .^.^"^,^n'"3;rto help him develop a 

of the child (Spanish or English) "^JJ °^ "'^^^J^gi^/of another 
sound intellectual ^'ase wit the concu r n in lusio ^^^^^^^ 

langua8;e. This along with the ^t^^y °^ in-service training 

cultures will promote a positive self -concept. The in .^^^ 
of the teachers through Teacher ^el -Apprax al w also ^^Ip^^^ 
the development of a positive self-concept and accitua 



learning. 



The procedures ^o^/^^^P/^rrfrhiirrHrdrenT'ltTee^" prt 
mothers as the prime educators of ^heir cniia ^^^^^ j^velop- 

school sessions, the mothers "^^^""^^^ii^al methods in order 
ment and learn how to use a variety °f /^"^^'^""f ^^^'ion of their 
to promote the language development and ^°;"P^^,^°',^3^;°; observe 
children. They will receive information from the teacher 
the teacher as she works with the children. 

The procedures for the first -^^JJo^ir^^Licft^ioLt 

team of three first g"^^^:^^^"^^^,^" Jongue o the children and 
concepts will be presented in the '"°^her tongue ot t 
independent learning will be stressed. Mothers will 
volunteer their assistance In the classroom. 



•^11- 



F. Long Range Program Objectives 

1. To provide a bilingual-bicultural program of such intensity so 
by the time these students complete the sixth grade their 
achievement level will be at and above the national norm for 
fifth grade students. 

2. To develop a program of such worth and scope that it will be 
continued as a regular part of the school's educational 
enterprise after the termination of federal funds. 

3. To prepare and develop a staff of bilingual teachers and experts 
in bilingual educr*:ion capable of carrying on a worthwhile 
program and capable of instructing others in bilingual methods. 

4. To develop an efficient dissemination of information program at 
the local, state, and national levels. 

5. To develop an evaluation design, procedures, and techniques 
through the use of outside auditors which will be revelant and 
suited to the needs of bilingual education* 
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Progran at toe indicated £rade_leyel:. Xindij^_-te. specific £rade) 

00 0 not grades * • ■" K Voc 

I ;:-:J jxSf '* -4-6 7-9 10-12 13-c611o?o traini^ 

II - j2t"' - 

ill '^rJXiii/mn^y 

code: 13=College or Universiti- (Other professional training) 11. A I 0 

14=i?ederal, State, or Private Vocational Job trdininf H Q"" 

11.5 Second language learning, for. ,ai£lish_doMnant sti^dents is 1 1 . 5 3 
P^lPjected through £rade : " II 3' ' 

00 if 0 not grades 

^codc: no 2iT specified 1 2 3 4 5 6 7 8 9 10 11 12 
I'X Eiil 

14 N-Sff/E Dom ' 1' ~' ] — — " ' - 

11.6 LeaaiiMjA tiieir: na^^^ Non-aiglish dominant 11.6 5 
students. is^OTo^^ ^rade: ' " 

0=not specif ied/C-rade '1 - 2 *^ 4 5* '"6 7 C 9 10 11 12 

11.7 Hie amount of instructional time in and thi-ough their native laapuage 
per day for N-SiT students who are N-E dominant is; 

code: O=not specified ia=nath s = science ss = social studies 

11''7 11.8 11.9 

mn. per day Total mn. per Subjects taught % of time per day of 

of instiTiction day of any in native lang. instructicS ' - 

^jttoSBgiulrSOL instejiptifia.... tl^^ougiL^.^m?S 

^re — ^ . , ^ ^ £ ^1 



1; ,...„N.^ Ml X""<^t7^ 

i : ::::::: ^a::::::::::::::^•^3|l'•"- 

3 , ■ 3 - ■ 



4 _ — - - I 

C ■ •- 

5 5 I 

- - - '. '.. 7.. " " " • , ' 

• , ''8 

1;:; -1 ■■ i- 

11 ...^ ......... : xi" ' 

11.10 Tlie amojait of instructional tje in iid through their native language p'^L^ 
for iJ-iilT students who are English dohiinant is; ^ 

code: 0 = not specified N.A. = not applicable, no H-EilT, E don students 

, 11.11 11.12 

iJ.n. per day Total lUn. per Subjects taught % of time per day of 
of instruction day of any in native lang. instruction. 



8 9 10 11 12 



11.5 Secpn^ language leaniing. /'pr. .lih^ilis.h. damjiant .s .tudentp. ij. 11.5 I?. .* 
Projected, ttopugh ^rade : 

00 if O' not grades 
code; no SZT specified 12 3 4 5 6 7 

II aiT ■ _ ^ ^ 

III. N-Eirr/2 Dom _ _ . , „. 

11.6 Leami3:..g in their najiiyp_lan^ foy. Nop^jgliAh ^oayLnant 11.6 . 
stiidents is wojected jUirou^^^rade: 

(>=noV7peVifred/Grade f* 2 *^ A 567C9101112 ^ 

11.7 Tlie amount of instructional tine in and thi'ough their native language 
per day for N-aiT students Xfho are N-E dorainant is; 

codei Q=not specified KFuath s = science ss = social studies 



Pre 



11.7 

liin. per day 
of instmction 



Total Min. per 
day of any 
jJULtrucM<2n 



11.8 

Subjects tatight 
in native lang. 

tocugLita^--.. 

Pre K 



11.9 

% of time per day of 
InatructicJi ' " " 



iM^^pf rpjf Jp.a ! . - - :.»?to\!?£if*)t>r^^' - fl' -1 1.1 Zf* " -tol^. Jill 

1 ; K$ N.$ Ml i . . 3. a«7.b 



2 . 



.N.5. 



2 
'3' 



33,^, 



4 

5 .,, 

6, 

7' 



10,.., 
11 



....... ^. . 



. — |. 



5. 

■IC^ 

u ■ 



11.10 The amount of instructional tiae in and through tiiei 
for il-Srr students who are English doioinant is 



r native language F 



code: 0 = not specified H.A. = not applicable, no H-ZtiT, L don students 



2 
3 
U 
5 
6 
7 
8 
9 

10 
11 
12 



11.10 

ilLn. per day 
of instruction 



Total liin. per 
day of any 
...iJLnfttjmtlon. 



11.11 

Subjects taught 
in native lang. 



1^1 WO . ... ^Zim'•l^^v.e^K'^'^l]lyft^^^^ 

1 r..-k« ;.. ..f^^ i.,.ftiL 

2 • Hi 4 . , All. 



•I 



-I •-• •- 



11.12 

% of time per day of 
instruction 

tlirough. N-HiT 

Ba»e.K -TP 

1 a a. 

2 .... .a3 , . .. ., ,. , 



if- 

ir:. 

8 

:5. 

10 
.'ll 
!.12 . 
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11.13 1-??p^raia is. pjie-}^ - only non-Snglish Lothei* Tongue 11.13 ,^sJL^ 

students (including N-Sir-English dorainant). En^lrsh 
iiother tongue students do not receive instruction in 
a second language 
0-no English iiother tongue students 
2-2 way - KZT learn the second language 
11.14- The aiiount of instructional time in end through their second language 
for pupils v/ho are native speahers of English is: 

code; 0= not specified W.A. = not applicable, no English liT students 



8mK 

1 

2 

:> 

U 

5 

6 

7 

S 

9 

10 

11 



11. u 

ilic. per day 
of instruction 
thrpu£ji.N-IiiT_. 



-VP. 



Total nin, per 
day of ai^ 
. nstruction 

....y^^. 



11.15 

Subjects taught 
in second lang. 













1 • 


. . V ...... . 

* 






. . 


i ■ 

.......... , . . 








. ...... 1 . 





11.16 

% of tine per day 
of instruction 
throuf^h N-an" 

j.l 3.3... 

,2 3-3 

: A. 



8 

c 

10 

.11 
12 



11.17 Ilixed^ or. separate, JLaSKPage. usA£.e iSL .■tsacher aiid/or aide 
in tlie classroori (marl; all tlmt apply) 



11.17 



0- not specified 

1 - languages are never isir^ced by either the teacher, aide or the 
pupil in any one class period: only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day, 

3- the teacher uses one language exclusively within a class period: 
pupils .are allowed to use either native or second language. 

4- - the teacher uses only one language; however, the aide or para- 

professional uses another during the saxie class period; stxidents 
nay use either. 

5- tlie teacher reinforces any conversation initiated by the child 
through the use of whichever language tlie child loas used at the time. 

(^'::^nstant switching fron one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the saiae raaterial for H-.3IT pupils. 

8- other (sunnarize) 



I 

2 

^ 

;> 
4 
5 
6 
7 
8 
9 

10 
11 



"ilin. per day 
of instruction 
tlirpugh N-HiT. ^ 

......... 



Total Ilin. per 
day of any 
instruction 





Subjects ta.-dgl:z % of tiiae ^tir day 



I 

t: 



in second lang. 



of instruction 
throufji N-2iiT 



:.4 

>6 



.3.3 
3>i 



7. 
8 

c 

id 
11 

12 



11 .17 ilixed^ or separate laiigua^e. usage, by, teacher .aiid/or aide 
in the classrooLi (laarl; all that apply) 



11.17 



Pa 

M 



.JL 



0- not specified 

1 - languages are never riirred by either the teacher, aide or the 
pupil in ary one class period; only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils dxiring at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period; 
pupils. are allowed to use either native or second language, 

4.-the teacher uses only one language; however, tlie aide or para- 
professional uses another during the saxie class period; students 
nay use either. 

5--the teacher reinforces any conversation initiated by the child 

through the use of i/hichever language the child lias used at the time, 
^constant switching fron one language to another by teacher diiring 
lesson. 

7-the teacher uses English and the paraprofessional then translates 

the sarie material for 11-3 IT pupils. 
S-other (suiaaarize) 



12.0 IIETHODS OF SECOND LAIIGUAGS TSACHBIG 

(ilar!: all that apply; some projects nay use a combination 12.0 
of methods) p 

''••Apdip-lin^ual habit sl:ills or beliavioral approach. Snphasis 
on comunication; Includes contrastive analysis of sounds 
(units) in both lang-uages by teacher and students, student 
repitition of tapes and/or fluent teachers' model sentence 
patterns until responses are automatic. Structural drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and word in second language in a 
secuence of patterns learned in complete sentences. Inductive- 
generalizations drawn fraci examples. 

S-Transfpimti^^ apprcagli 

Acquiring an understanding of the structural patterns or 
gramiiatical nales of a language. 
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week by the parent and her children. At this time, the 
objectives and educational procedures will be specifically 
planned for the following week. The parent will take an 
active part in the planning and be encouraged to impart 
to her youngster the skills she knows best besides learning 
new skills herself. The basic aim being for her to encourage 
her child to communicate through the use of language. 

In-service training for the pre-school personnel—coordinator, 
2 pre-school teachers, 2 teacher assistants, 2 community 
representat ivies, and ths research assistant will take place 
every week oa FrJday morning. 



2. Kindergarten children 



The five-year-old pre-schoolers will attend school each day. 
There will be two sessions, 8:30 A.M. - 11:00 A.M., and 
12:30 P.M. - 3:00 P.M., to acconrodate twenty-five at each 
session, or 100 five-year-olds at the two schools* Their 
mothers will not be required to attend school with them 
but a schedule for mothers on a rotating basis to volunteer 
their classroom help will be necessary to insure their par- 
ticipation. 

The Home Tasks for the kindergarten chi Idren and their mothers 
will be sent home on a bi-weekly basis. 

Every other Monday morning^ 15 minutes before school begins, 
the teacher will explain the Home Task to the teacher assistant, 
the community representative and two mother helpers. They 
Will in turn share the responsibility of providing and explain- 
ing the respective Home Task to ^he mothers. This will be done 
at the regularly scheduled cof fee-klatches held at various homes 
during the two-week period. 

At the end of the tv/o-week period the mother returns the Home 
Task and records the results on the IBM cards. This will be 
done the first 5 or 10 minutes of the cof fee-klatch conference. 

The Community Representative's responsibility is to schedule 
and monitor all the Home Tasks administered. This task is in 
addition to her other duties mentioned on p. 132. 

The Bll inqual Bicuj tural Prog ra m wi 1 1 pstabi is h a relationship 
with the H eri d Start Proa ram > Mrs. Ceci I ia Avalos, Head Start 
Program Assistant, and the 6i I ingual-Bicul tural Project Coordi- 
nator will coordinate the activities relevant to three and four- 
year old children, parent involvement activities and activities 
having to do with inservice training. Consultants or local 
resource personnel used by either program will be shared. ' 
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2a-inductive -generative approach: through listening to connunication, 
perhaps of peers, and attempting tlie new language in sitiiations vdiich 
call for the student to generate sentences - test his understanding, 
(the way native language is acc;uirod) 

Includes direct association betv/een object,' picture or action and 
word in second language, 

2b-deductive . - the cognitive code approach: through initial fonaal 

study and aaialysis of graimatical structxires, then applying them through 
examples, i.e. ans\jering questions, or transforming affirmative sentences 
to negative, declarative, to interrogative, active to passive. 

;}'-G_ra3!E.iar r Tran slation ilethod^ y 
Formal study of rules of grenCMfr and translation from first language 
to second. Eiaplmsis on reading in second language rather than using 
it for 01^ communication. ' 

13.0 - DCIOLH/IIT AKD SECOITO yjJGUAGE-SnLLS SEQOEaSICE 

AL-H* Language Skills Seqtience 

(^Audiolingual liethods listening, spealcing, reading and writing) 

I II 
Non £hg dom Eng dom 

ptudents students 
A in dom 3 in A in dom B in 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project^ has no Eng. dom. students) 



13.1 Second language listenihg-spealiing \ 13.1 IB 

skills are learned: ^ IIB 

1 - concurrently with io:.iinant lanc.iiace 
listening-spealcing skills 

2- af ter a specified level of compe- 
tency achieved in listening-spealiing 
skills in doninant lan:;uage 

3- a specified period of time after 
listening-spealdng skills in donincjit 
languat^^ taught 




13^-2 IA_L 

13.2 ADI sequence followed: IB I 

1-Listening-spealcing proficiency IIA^^Jl 



precedes introduction of reading IIB^^J^ 
2-rieading is taught concurrently 

, with listening-spealcing sldLlls 



to negative, declarative ^to inteirogative, active tc passive, 

- Tranglatlpn IIe_tho4_ 
Poiiaal study of rules of grammar and translation from first language 
to second. Ehpliasis on reading in second language rather than using 
it for oral communication. 

13.0 LCl-HH/ilT AKD SECOIJD L/iKGUAGE SKILLS SEQUENCE 
AL-II* Language Skills Sequence 

(^Audiolingual iiethods listening, spealdng, reading and writing) 

I II 
Non Eng dom Eng dom 

, pt\idents- fBtiidents 

A in dora 3 in A in dom B in 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13.1 Second language listening-speal:ing 
skills are learned: 

1- concarrently with c^:.iinant lai\',-uaGe 
listening-spealcing sl:ills 

2- after a specified level of compe- 
tency achieved in listening-spealdLng 
skills in dordnant lan::uage 

3- a specified period of time after 
listening-spea!d.ng skills in doninait 
languap'<=i taught 



13.1 IB 
IIB 



13.2 lA J 

13.2 ALii sequence followed: IB I 

1 -Listening-spealcing proficiency II A } ^ 

precedes introduction of reading .yff IK _ \ _ 

2- *rJeading is taught concurrently 

with listening-spealcing slcills . 

3- Leaming to read overlaps learning 

of listening-spealcing skills 

4- There is some overlap bet\/een 

learning to read and to yvite 

13.3 Listening-spealcing proficiency 13.3 lA , ! ^ ^ , , 
detemined by; IB^J 

1- ueasure of listening-spealcing H^^.^i 

proficiency IIB_A-.. 

2- inforaal assessment by teacher 

13.4 Second language reading skills 13.4 IB 

are learned: IIB. _ _ 

1 - concurrently with learning to read 

in ' dominant language _ , ^ , 3< D 

2- after a specii'iea xevel of dominant J- v 
language reading competence .jt^fz V\tNCi\ 



achievement 
3-a specified period of time after 

iGarning to read in dominant language 
Ce.g, a specific ijrade} 
4.-bef ore leaxTainG to read in dominant 
languacje 



ERIC 



Non Eng don 
stud e nts , 
A ^*B^ 
dom second 
lang lang 



II 
Sng dom 
stu de nts. 
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A 
dora 
lang 



B • 

second 

lang 



13.5 lleading is introduced; 
A-lndividually, when child is ready 

or 'at a specific tiiae during grade: li 

1 
2 
3 

13.6 Pleading readiness is determined by: 

1- test of reading readiness 

2- infonnal teacher assessment 



13.5 M 




IIB y> > 




13«7 Grade level reading is expected: 

1- in first grade 

2- in second grade 

3- in "Uiird grade 

4.-in fourth grade ^ 

5- in fifth grade ^ 

6- in sixth grade ^ _ 

7- other (specify) _ 

V- Fif tW ^vn^A*. norms cit{>ecVeA. by^'*^^^^ 

13«8 Grade level academic achievement (math, science, etc.) in the 13#8 IB, T 
SECOND language is expected: 
1-in the first grade 
2*«second grade 

3- third grade 

4- f ourth grade ^ 

5- f if th grade 

6- sixth grade 

U.O IMTEG11ATI0N OF SECOND LANGUi^GE MiJiriNIlIG WITH OTHEU LEARNING: 



15*7 l A N5 

IIA n.5 
IIB Y\ » S 



(mark all that apply) 



I = N-E 
dom 

students 



II = E 
dom 

students 




1 - Second language learning is oruy ^ sep- 
arate subject for English-spefiLin. stu- 
dents; the second language is; no''- used 
as a medium of instruction f o/ other 
subjects, 

2- Second language learning is both a sep- 
arate subject and also a medium of 
instruction for other subjects. 



3 



13.6 Tleading readiness is detennined hyi 

1- test of reading readiness ""^ , ^ 13.6 lA \^ 

2- infonnal teacher assessnent „^ ^ _ IB,,,. 

IIA • \' 

13.7 Grade level reading is expected: 

1- in first grade 13*7 l A N5 

2- in second grade IB_,^^^ 

3- in third grade IIA a,.^- 

4- in fourth grade .IZ ^S. IIB^^VV^ ^ 

5- in fifth gx-ade [ 

6- in sixth grade pU P'^^P^ 

7- other (specify) " * ^ V^r^^ 

13. 8 Grade level academic achievement (mathi^ s^^ience, etc.) in the 13.8 IB, . ? _ 




SECOND language is expected: IIB J\% 

1-in the first grade 
^-second grade 
3-third grade 
A-f ourth grade 

5- f if th grade 

6- sixth grade ^ 

7- other (specify) i . i 4 \ j l i ^ 
V- F\1IK ^^U^ norms «-Xptc^€.A i>y 3i;<fK^r^e 

U.O KITSGrJlTIQN OF SECOND LANGUAGE LEATiNING WITH CTHESl LEARNING: 
(mark all that apply) 

I = N-E II = E 

dom dom 

students students 

1 - Second language learning is only a sep- 
arate subject for English-speaidng stu- 
dents; the second language is not used .^-^ — ^ — ^ 

as a mediua of instr^action for other 

subjects. 

2- Second language leam'^'.ng is both a sep- 
arate subject and also a Liediuasi of 

instruction for other subjects, 

r3-Jecoud language learning is always in- 
Vyxegr^rted v;ith the learning of course 

content (such as social studies) or as . . 

a medium of cognitive development. ^ 

^.-Academic content taught in the native 
language is used as the referential 
content of second language learning 
(the sane concept taught in the native 
language is taught in the second 

language). 

5- Dif ferent acadoaic content is taught 
in tile second language from that which 
is taught in the native language. 

0-not specified 

6- other (specify) 
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15.0 Tr^HiEflT OF CHILD'S LANGUAGE: ^ 15.0 IA_1 

Non Eng. dom. Eng. dom, IB \ 

s tudents ^ ' s tudents II A \ 

A -In don. B 2nd A B 2nd IIB, _ 1 
lang. lang. Sng. lang. 

1- The child's language is respected. 
It is not corrected, rathei*, all 
of the child's spetih is accepted. 
However- the teacher px-ovides a 
model of the standard language 
aiming to\«i3rd child's eventxial 
control of the standard forci. 

2- The child's language is corrected- 
the teacher points out errors and 
dei^onstrates the standard form. 

3- Other (specify) 



0- Not specified ^ 

16.0 MATETtlALS 

16.1 Reading Mater ials-lVp^s 

Reading Materials are: (mark all that apply) 

1 - Linguistically based 
(ilerrill or l-iiami Linguistic 

readers, ITA, etc.) 16.1 IA^«^ ift ^ 

2- 3asal readers ^ 

3- Di8tlect readers . , 



iL'.^ IIB y 



A-Hjcperience charts (stories 
'ictated by children) 



16.2 If some reading material is in 
the child's dialect, indica'.q hov; 
long it is used: 

1 - Grade 1 16.2 IAj4_ft 

2- Grade 2 

3- Grade 3 
^-Beyond Grade 3 
0-not specified 



3 
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16.3 The following are techniques and materials used for second language learning: 
0-none specified ' " 

•| -pattern drills ^ 

2- dia;og memorization ^ 

3- choral repetition _ _ 

4- songs Ji^ 
5jprccra:raed instinction 

6- stories read to children ^ ^ 

AUDIO VISU.\L AIDES 



aiming to\mrd child's eventual 
control of the standard fona* 

2- The child's language is corrected- 
the teacher points out errors and 
deiaonstrates the standard form. 

3- Other (specify) 
0-Not specified 

16.0 iiATETJALS 



16.1 Reading Materials-iypcs 

Reading Materials are: (mark all that apply) 
1 -Linguistically based 

(lierrill or Miami Linguistic 
readers, ITA, etc.) 16.1 lAj/ift ^ 



iL'-j;^ iiB y 



2- 3asal readers 

3- Dialeci 'eaders 

^.-Experience charts (stories 
dictated by children) 

16.2 If. some reading material is in 

the child's dialect, indicate hov/ 
long it is used: 

1- Grade 1 16.2 

2- Grade 2 

3- Grade 3 
^.-Beyond Grade 5 
0-not specified 



16.3 The following are techniques and materials used for second language learning: 
0-none specified 



1 - pattern drills 

2- dia3 og meraorization 

3- choral repetition 
iV-songs 

5- prc(;;ra: ried instruction 

6- stories read to children 

'AUDIO VISU*\L AIDES 
^-fiL^3, filr.:s trips 

8- flannel or magnetic ooards 

9- realia, graphic displays 

10- records, tapes 

11- listening centers 
12Hiiulti-media approach 

Ebqperiential • 

13- role playing 

14- ptippetry 

1 5- experience charts 

16- primary typewriter 

17- learning through direct experience 
with materials e«g« Montessori 

18- ^activity centers-chosen by child 

19- other (specify) 

Learning outside the classroom: 

20- field trips 

21- suggested TV programs 

22- ^thcr (specii^r) 
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16.4 The sources of Non-English materials and textbooks are: 16. A 5*1 1 ^ 
(mark all that apply) ' ^ 

0- not specified ' 

1- are yj-itton- ^7 native spealcers of that language 

2- corame* wially prepared and published in countries where 
N-E is the native language 

3- developed by the project's own bilingual staff 

il-developed 1^ the staff of another bilingual proj?ct (specify which) 

5- developed in conjenction v/ith project parents 

6- developed by or with members of N-a^T community 

7- are culturally appropriate for N-E culture 
(specify how this is determined) 

8- are cross cialtural 

9- coimaercially prepared and published in the U.S. l W tt 

10- are translations of U.S. texts --VrdtxSVaVt-A J^roA-V 

11- are coordinated with materials used in the regular subject 
cnmrioulum 

12- other (specify) 

16.5 The specific bilingual/bicultural materials used in the language 16.5 1 
coDqponent ai^e: rSaULl 
0-not specified M. Sc*^ I V45 




groi^ 

groups: Imaric all that apply)' 

0- not specified 

Pupils of both linguistic groups are : 

1 - always mixod for all learning 
^^ixed for language learning 

Qp^ajoced for some academic subject learning 

4- mixed for non-academic learning; art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most acf "^mlc subject learning into dominant 
language groups 

7- never nixed for language or other academic learning ' — 

8- other (specify) 
n.a. - (no iTI stud.3nts) 

17*2 Students are grouped for language instruction: 17>2 Q'^f^* ^ • 

(mark all that apply) A-more tlian the time B Less than the time 

0- not specified 

1 - total class Q p 

2- small grot^s (specify size) [ 

3- individual instruction 

O 17.3 Criteria for grouping; Stud ents 
ERIC 0-not specified I Non Eng II Sng dom I^lEng dom 



__1 ^Ktt <^ 



dom Strr " NUIT 




(specify how this is determined) 

8- are cross cultural 

9- .coimaercially prepared and published in the U.S. i xVa.^^ 

10- are translations of U.S. texts -+rOcY\S\aViA ty ^'^••^^ xtcltt 

11 - are coordinated with materials used in the regular subject 
cttrrioulum 

12- other (specify) 

16.5 The specific bilingual Ai cultural materials used in the language 16.5. 
component are : 'Ss^^Sl 

0- not specified _ ^^'^^ 

1 - xerox attu-ched- 

17.0 STUDENT GROUPING 

17.1 Student grouping; 
groups: (mark all that apply) 

0- not specified 

Pupils of both linguistic jgroups are ; 

1 - always mixed for all learning 
^Hdiixed for language learning 

Q/«iixed for some academic subject deaming 
4Hiiixed for non-academic learning; art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic leaniing 

8- other (specify) 
n.a. - (no '^Tl students) 

17.2 Students are grouped for language instruction: 17,2 Q*^^* ^ . 
(mark all that apply) A-more than ^ "th® "tici^ B Less than ^ the time 

0- not specified 

1 - total class Q O . _ 

2- 3mall groups (specify size) 

3- individual instruction 

17.3 Criteria for grouping: Students 

0- not specified I Non Eng II Eng dom *^lEng dom 

dom 2IT NaiT 

1- by age 

2- py native language 

3- by dominant language 

4,-by language proficiency 



(ex. level of reading skill) ^ CO^"t B P*^"^ 

n.a. not applic&ble ^ K o V 

(no E.dom/NEt'IT) " 



18.0 TUTOPJNG 

118.1 Student Tutoring is: (mark all that apply) 18.1 tAQ 

no-not mentioned 

0- type ip not specified 

1- inter-ethiiic^N-S'IT student tutors SliT students) 

2- intra-ethnic (1I-2MT student tutors N-21T) 

3- done by older children (cross age) 

4- done by peers (same age) 
5*-other (specify) 

18.2 Pai^aprofossionals or aides give tutoring or instruction as follows: I n a ii 
0-area not specified 18.2 * j ^ \ H 

^inter-etlinic (H-3iT aide tutors SIT student) 
Jin the acqusition of native language sl:ills P a n P f\ 

the acqusition of second language s!:ills ! • #1 * rop , 

f4-*-/n other academic subjects ^ '^)C^lC0^ 



i 
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Parents will be Invited to make appointments for anv additional 
conferences that they may feel they need. <l ' 

■ %^ 

A student progress card will be designed to conform with the 
objectives. They will be distributed immediately preceding 
the teacher'^-parent conference. 

Individual ization ^ instruction yi\\\ be carried put follows * 

1. Children will be assigned to classrooms heterogenous ly. 

2. Teachers In grade one will begin diagnostic work 
immediately to determine individual academic and 
language deficiencies^ and levels of ability. 

3* Teachers in grade two will do as above. They will 
also have available to them past records. 

k. Children within classrooms wi.ll be grouped by levels 
of ability for the different subject matter areas 
for small group activities. These groups will 
remain flexible so as to allow children to advance to 
a more difficult level. \ 

5. As a resul t of teacher team i ng and prov i s ion for 
Interest centers, small groups of children will work 
at scheduled interest centers during periods of the 
day. Individualized help will be given to these 
groups at the interest centers by teachers, teacher 
assistants, parent helpers or student helpers. 

6. Individual help will be given to each child by a 
teacher or teacher assistant when necessary. 

B. Time sequence flow charts for preliminary and planned pro- 
cedures are on the following two pages. 
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in Spanish will be taught one-third of the time at various 
times of the day. This instruction will be in a variety 
of content areas^ thus avoiding language teaching 
Isolated from the content of the total curriculum. This 
will allow the students to utilize past knowledge and 
experience through the one medium which allows the fullest 
amount of communication, namely the mother tongue of a 
majority of the students. fhis will also provide an y 
opportunity for the non-Spanish speaking members of the \/ 
class to become bilingual and bicultural* 

The bilingual teacher assistant will work with the children 
in their small study groups throughout the day. She will 
communicate with the children in both Spanish and English* 
She will reinforce the Spanish and English taught during 
the lesson. 

Time is allowed at the end of each day for the teacher 
and teacher assistant to evaluate the recorded daily 
activities in light of their behavioral olijectives and the 
recorded behavioral outcomes. The objectives and activities 
for the following day will then be specifically planned 
in light of this evaluation and the weekly objectives. 
The teacher will help design checklists to aid in this self- 
monitoring system so that it will be quick, consistent, 
and meet their needs* 

Parents will be asked to volunteer their a&sistance in the 
classroom. They will be able to observe, offer ideas, help 
with curriculum planning, and assist with daily activities* 
A rotating but flexible schedule will be planned so that 
each parent can participate in the classroom activities 
for approximately a week at a time or whenever it is con- 
venient for the parent. 

The community representatives are the link between the ^ 
home and the school. She will communicate to the parents 
the ancillary services available in the community so 
that they may be used to fulfill their needs, such as: 
medical services, library services, playgrounds, community 
events, and make sure they know how to avail themselves 
of these services. She will encourage the parents to 
enroll in an adult education course in their area. She 
will participate in the instructional activities in the 
classroom. 



1/ 



Teacher-parent conferences will be scheduled every nine 
weeks as provided by school district policy. 
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18.3 Parent tutoring: (narl: all that apply) 18.3 A. ^. 7 

no-not mentioned * — ' ' 

0-type not specified 
Irinter-etlinic parent tutoring is used 
^^intra-ethnic parent tutoring is used 

Parents are trained to beccxae tutors for their children: 
3-in the home by a home-visiting teacher 
4^-in an adult education component 

Jjfin school through observation and guidance of teacher 
C^s parent volunteers who tutor during the school day 
(J^terials are provided for use in home by parents 

o-other (specify) 

19.0 CURRICULltt-: PATTElHIS ^^^q 4 5* 

She, S-tated curr iculum pattern of the bilingual pro ject ; 

1-accept for inclusion of N-ail instruction the ctirriculum is 
othendse typical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or' modular schedviling 
^small gro\xp instruction 

^individualized learning ' 
D-open classroom 

7- guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities "hich complement 
e:>q3eriences- children encounter in the home, community 
and through mass media i.e. TV, describe below: 




20.0 COGNITIVE DEVELOPIiSl^T 

20.1 Cognitive development in early childhood grades is fostered through: 

0- method not mentioned 20 1 

1- structured envirionment rich with materials child can manioulate* 



order, compare, match for perceptual-notor development * , - « 

2-non-verbal materials, such as llontessori materials from which "» iS^COint O 
children can learn sensoiy discrimination, matching, seriation. ' 
counting, addition, subtraction ' 

position °^ concepts related to time, space, distance, )^ric»^ 



(T^iiaterials are provided for use in hone by parents 
"^-other (specify) 

19.0 CtlPJUCULUH PATTEia^S 19.0 S 



Sie^ stated curriculum pattern of the bilingual project ; 

1 -Except for inclusion of N-El-fT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriciilimi of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- ja non-graded classroom: pupils of different ages are 
, grouped togsther during part of the school day 

3- flexible or modular scheduling 
"^small grov^ instruction 

^individualized learning 
D-open classroom 

7- guided discovery and inquiry 

8- a curriculum which is both child and subject-centered ^ 

9- others (specify) 

10-if the program includes activities which coDQ)lement 
e^q^erienoes children encounter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVELQPIISNT 

20.1 Cognitive development in early childhood grades is fostered through: 

0- method not mentioned 20. 1 H 

1 - structured envirionment rich vdth materials child can manipulate 

order, compare, match for perceptual-no tor development PIC fl 

2- non-verbal materials, such as Ifontessori materials from which ^ COr>I. o 
children can learn sensory discrimination, matching, seriation, 

counting, addition, subtraction 

3- labeling and discussion of concepts related to time, space, distance, ytr$L%^ 
^^osition ^ r 
^4^abeling and grouping actual objects to leam classification; j G Ca^ 

grouping objects with common attributes and labeling their 

attz^ibutes (i.e. colors, sizes) 
Sniirect experience of processes of science through discovery, using 

materials rather than text; active ex^^erimentation ^^^-^^ ^^^^ teacher^s 

Cuiduncc rather than t.?.chcr dcrionstration. 
b-direct experience of math throiigh discovery rather than instruction 
7-other (specify or xerox) p. no. and document: 



20.2 Cognitive development in later grades (grade U and above) o 

0- iaethod not mentioned • -JH: Jj-«. 

1 - specify or xerox p. no. and docuuient 
n.a.-no grade 4-* or later grades 
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Measurement The Van Alstyne was administered to the control 
group in the manner designated in the evaluation design, 
(Original proposal p. ^7). The results of the pre-test in 
September and the post-test in May will be compared prior 
to June 30, 1970. 

Second graders at Mission View School, who had 
taken part in a Bilingual Bicultural Pilot Program durinq the 
I96B-I969 school year, were el iminated. f rom. the control group. 

The teacher-made tests have not yet been designed, 
however, the specific student perfomances from which their 
tests will be designed, appear in Appendix B, 1 £• 2. The 
actual tests will be constructed at the summer workshop and 
administered at the beginning and end of the school year in 
order to measure student progression. 

Procedure The first graders are communicated with in the 
language they best understand whether it be Spanish or English* 
This is possible because all of the teachers are bilingual 
except one and all of the teacher assistants are bilingual. 
The teacher who is not bilingual relies on her teacher assis- 
tant and student teacher to further communicate to those 
children who best understand Spanish, and team teaches with 
a bilingual teacher. The first grader's vocabulary lessons 
begin where he Is and are then extended to include and expand 
both languages. The specific performances, methods and 
materials are included in Appendix B, Behavioral Objectives 
1 t 2/ * 

Me asuremen t Accord inn to the evaluation design (original 
*~pronosa1, p. kS) the Van Alstyne post test. wilt be administered 
-to the experimental group upon their entrance into second grade. 
It will also be administered in May 1970 to measure the pro- 



gression made. 

2o. I 



2. The first graders wilt receive a more efficient intellectual base 

for second grade after participating in the program than a coniparable 
control grouo as measured by the Lorge Thorndike. The intellectual 

Ibase Includes identifying, time orientation, listening, recall, 
following directions, numerical and ordinal concept formation, and 
discrimination of change process. The progression of the first 
graders will be measured by teacher*made tests. 
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21*0 SIXFr-jST.Sai 



21,0 7^ I ^ 



stated metho d^, of, project coap.enent expected to. increase ^PifrestcpilJ 
no-self -cstocTu not mentioned as an objective 
0-self -esteem is an objective but nethods not specified 
Teacher encourages pupil to verbally express his feelings: 

1 - through role-playing 

2- puppetry 

3- language-e:2perience approach: students dictate stories from 
tlieir own e^qperience 

4- teacher accepts, aclaiowledges ideas and feelings 

5- teacher encoiirages non-verbal expression of child's feelings 
through painting, music, dancing 

6- teacher provides experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the childo'en are encouraged not to make fun of 
"different" ijaya 



r74teachei* provides e3q)eriences leading to competency and 
— ^success 

8- teacher provides experiences where occasional failure is 
acloiowledged as part of everyone's experience j second 
attempts are encouraged 

9- other (specify) (xerox or summarize) document page # 

Teacher provides euqperiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pi^Jils 

11- puils liave some options in choice of curriculum 
M^pupils choose activities from a variety of interest centers 

T3-*older puils participate in curriculm planning and/or 
development 

H-pupils write a bilingual ne\>r^iDaper for dissemination to the 

community 
15-other (specify) 



1-The project mentions the following specific loarninf; strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. 

Example; Navajo children resist participation in an authoritarian, 
traditional classroom. An open classrocHa where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in ro\/s, has been found lUore effective. 

0-none mentioned 




22.0 LSiUMNG STRATEGIES 



22.0 / 




4- teacher acceptSi aclmo-jieclges laeas ana ieeiint,3 

5- teacher encourages non-verbal expression of child *s feelings 
through painting, music, dancing 

6- teacher provides experiences in which the various ways that 
children act are accepted by the teacher: their actions are 
discussed and the children are encouraged not to laake fun of 
"different" \jB.ys 

(^Tnteachef provides eaqperlences leading to conpetency and 



^"'^success 



8- teacher provides experiences where occasional failure is 
acloiowledged as part of everyone's e^erience; second 
Attempts are encouraged 

9- other (specify) (xerox or suraniarize) document y^^e H 

Teacher provides experiences in pt^^il self -direction and acceptance of 
responsibility, such as: 

10- pupiIs act as tutors for other pupils 

11- puils liave some options in choice of cuiricxilum 
(l^pupils choose activities from a variety of interest centers 

T3--older puils participate in cmTiculum planning and/or 
developnent 

n-p\ipils write a bilingual newspaper for disseiiination to the 

comunity 
15*other (specify) 

22.0 LSAilNING STPlATBGIES 22.0_X 



1-The project mentions the following specific ]oarninf; strategics 
as important for' reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. 

Example: Havajo children resist participation in an authoritarian, 
traditional classrooia. An open classrooia where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found raore effective. 

0-none mentioned 



23.0 BICULTU?u\L C0tiP0H2NT ^ ^ €.rNCo ivv-o^ ^ 

23o1 Tliis program is: 23«1 — 

1 - bilingual alone 

2- bilingual and bicviltufal 

3- bilingual and multicultural 

0-not specified as to which of the ajjove 

4- an ethnic studies program is included in the bilingual program 

5- art, posters, realia crafts of both cult\ires are exhibited in 
the classroc:a 

6- language and cultural content are integrated 

7- other Tspecify) 
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22.0 



23.2 Cross-cultural ai^areness; 

If project Lientions specific values or uodes of behavior of 
N-HIT culture, please sumarize below: (or attach xerox) 

found in docuuerit ^^^^ ^ page j,' 

0-not mentioned ^ . * — ^ 




23.3 1-if pi'oject mentions efforts to decrease etimocentrism in 23,3^ 
either or both groups, despribe below: (or xero2C-document page/#) 
0-none mentioned 



23. A In the bicultural conpenent loiowledge of the N-HiT culture 23,A. 
involves (marl: all that apply) 

0- no bicultural component mentioned 

1 - Humanistic aspects of culture: ideals and values, literature 
(oral or witten)^ achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past — contributions to art 
and science 

3- 'Deep' culture: family patterns and contemporary \/ay of life- 
^-Itemization of surface aspects of a cotintry— geoj^raphy, dates 

of holidays etc, 

5- A specific culture only e.g. one Indian tribe 

6- Various ciatures of sane ethnic/linguistic group (i.e. Spanish- 
spealring peoples) 

7- A third cvdture different from NSiT or HIT 

(Brother (specify)- 4ooA J SO Vnos. dflcnccf cc>%^ ^ci.m« 



23.5 -American culture is defined: 23.5 , fS' S > 

0- not specified 

1 - narrowly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralism of America—multicultural 
contributions of various ethnic groups discussed 

3- other( indicate document and page number for xerox) or 
elaborate in your ovm v;ords 

ERIC 
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23.3 1-if project mentions efforts to decrease etlmocentrisn in 23*3 
either or both groups, describe below: (or xero:c-docuiiient page/#). 
0-none mentioned 



23.4 In the biciiltural conpenent laiowledge of the N-niT cultiire 23.4 
involves {oar;: all that apply) 

0- no bicultiiral component mentioned 

1- Humanistic aspects of cxilture: ideals and values, literatiire 
(oral or witten), achievement of particvilar people or politcal 
movements 

2- Historical-cultiiral heritage of tfie past — contributions to art 
and science 

3- 'Deep' culture: family patterns and contemporary \/ay of life. 
^-Itemization of surface aspects of a country— geography, dates 

of holidays etc# 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of sane ethnic/linguistic group (i.e. Spanish- 
spealiing peoples) 

7- A third culture different frora NSiT or HIT 

d^Other (specify) • looAj SOiPia*| dctnCCS a.vxA ga.w%« 



23.5 American culture is defined: /' 23*5 

0- not specified 

1- narrov/ly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralisn of America— multicultural 
contributions of "various ethnic groups discussed 

3- other( indicate document and page number for xerox) or 
elaborate in your o^m \;ords 



2U.0 COiHiUillTY CaiPOKiaiT 

24^,1 Bilingual libraries are provided fort 24-. 1 

^group not specified 
Jbroject cliildren 
[^SJadults of the project community 
teachers 

no-bilingual library not mentioned 

ZU*2 An ethnic studies library is provided for: 24-. 2 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-ethnic studies library not mentioned 
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24^.3 Provision is made by the school for infoming the parents - 2A, 3 M^j^J ^ 

and comiuiity about the prograx.i tliroughs (Mar!: all that apply) 



0-i::ethod not specified 
no-no provision for inforining cosEaunity 
1 fiL bilingual newsletter 
2ja, monolingual newsletter 
uyp^ws sent to mass media, 
4^if articles included with project, check U 
5--bilingual fliers sent home 
(o)-f ormal meetings 

7-infornal meetings open to entire community 

§eetings conducted in both languages 
ome visits . 
other (specify) CO w\AMA.»%iVy rC^rCSC*NV«LWo€S 

11 -project dii^cctor personally involved in prograxa 
dissemination, specify hov/ 



24-4 Community involvement in the fomulation of school policies 

and programs is sought through: 2A / I M ? k 

0-type not specified ^ M ^^"^1 ^ 

ip-not sought 

Ife:dsting community groups worlcing with program 
5-bilingual questionnaires 
3-comm;mity-school staff committees 
^commxinity advisory groups 
Informal meetins open to the entire community 
i)informal meetings with community groups 
r-other (specify) 

8-project director personally seelcs in\-olvement of community 
in pi*ogram, specify how 



24.5 The school keeps infonaed about community interests, events and 

problems throtagh: M 
no-no mention of school seeking to be informed about community ' * ' 
Q;feeetings open to the entire comiiaunity conducted in both 
languages 

/S^community representatives to the school 
questionnaire sent to the home 
^^ome visits by school personnel 

p-other (specify) 

0-method not specified 




24.. 6 Tlie school is open to the community through: 

0-not mentioned 
nc-school is not open ^o comiiiunity for coiiimunity use 



8-.neetings conducted in buth languages 

Qihome visits ^^^u^rxiVv rCor C*Ct>VoLWo€$ 

flC^other (specify) CO wxnr>u.ifMTY r^r*--»%^ 

11-yroject director personally involved in program 
dissemination, specify hov 



24.4 Coromunity involvement in the formulation of school policies o; / I U S t 

snd programs is sought through: "^' ^ M ^ 1 ^ ^ 

O-tj-pe not specified 

f-not soiight 
existing comraunity groups working with program 
bilingual questionnaires 
3-coinrimnity-school staff committees 
^'comiiiunity advisory groups 
^formal meetins open to the entire coiaraunity 
^informal meetings with comraunity i^roups 
?lot:*e7 (specify) ^ ^ ^ 

8-project director personally see!:s involveraent of comunity 

in px*ogram. specify ho\/ 



24.5 The school keeps informed about community interests, events ana . | 3 q 
problems through: ^ ^ ^'^^ > ^ " '^ 

lo^no mention of school seeking to be informed about community 
Meetings open to the entire cominunity conducted m both 



languages 

'^coraiunity representatives to the school 
>^bilingual questionnaire sent to the home 
fQhome visits by school personnel 
"pother (specify) 
0-method net specified 



4,6 The school is open to the community through: 24. . 

0- not me.itioned 

nc-school is not open to comLiunity for coiiimunity use 

1 - opening school facilities to the community at large : )r use 
after school hours and on weekends 

2- Droviding adult education courses 

3- other (specify) 



ERIC 



25.0 EPAGT EViiLUATIOM 

25*1 Project mentions description or dissemination of the bilingual ^^^^ . 3^^^^^ 
program through s *^ 

1 - newspaper articles ) 

2- radio px^ograms I 

3- TV programs ^ 3 ^ ^ Hn<Xv 

4- video-tapes 

5- films 

6- vis iters to observe the program . » 4^ 



• 

/ 



($tc^cf^i tup 2 5 



I. . GENERAL STATUS OF THE PROJECT 
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The Bilingual-Blcultural- Project was w&ll received in the schools 
and conununitles in which it was implemented this first year. . Through on- 
site conversatir,ns viLl: ?rr.jcc;>.. ^ ur:.o;.uel, high' degree of enthusiasm and 
commitment to the total project goals was evident. Many df the project, 
teachers, aides, and community representatives were eager to work "late 
hours" in their planning for project activities. Other teachers iri the 
schools (not directly associated with the Bilingual-Blcultural Project), 
expressed interest in the activities, materials, and methods being, de- 
veloped within the project-hopefully, that they night make their own • 
dassrooo experiences more meaningful for the bilingual student. School 
administrators, were proud of the project and expressed a great deal of .. 
in-depth knowledge regarding the daily activities of the project as they 
guided visitors through the classrooms. Parents and community personnel 
expressed that they felt this project was "very .helpfvd," taking into 
consideration their needs and problems in the planning of meetings and 
activities. In general, the auditors found very positive attitudes re- 
gardlng the project and its activities. 

__J»c^evcr, the Hvst year of implementation of the project was not 
without problems, both major and minor, which kept the project from achlcv- 
Ing even more success. These problems have been discussed and tentative 
solutions have been incorporated into the continuation proposal which will 
be revieved in the Critique Hoport , 1970-71. 
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25.2 Project^s impact: 25.2. 

1 -Project mentions tliat other classes in the school, but 



not in the px'ograiU have picl:ed up riethods or iiiaterial from 3 
the bilingual progran 
2-Px-oject mentions other schools in the local educational system 
^have started bilingual prograns j\ {\' TO 

(3^Pro^ect mentions that a University has instituted teacher 

training covirses in bilingual education to meet staff devel- ^ ^ ^ 
opr^ent needs 



26.0 ?X)LE OF EVALUATOr. 



26.1 valuator has field tested, on a group of children who are of 

^he same language, culture and grade levels as the children in ^ 
the bilingual pi-ogram: ^ 26.1 V 

0- not mentioned ProjCcV aVV<^p^^^ ^® Ck doMroi 

1 - published measures ^^^^P bucV ei^'ci )r\oV 

2- staff developed measures ^ 

3- staf f translations of published measures 
4.-staff adaptations of published measures 

26.2 Evaluator has personally observed students in the program: 26.2 JL 

0-not mentioned 
np-never 

Qyonce or tvdce during the year 

2- more than tvace 

3- regularly 

4- other (specify) 

26.3 Evaluator has met with teachei^s: 26.3 

0- not mentioned 
no-never 

1- once or tidce dviring year 
^more than tirilce ^ 

3-regularly 
4.-other (specify) 

27^0 EVALUATIOII PnOCEDUIIE" 

27.1 0-hot specified 27. 1_ ..^2 

1-A comparison group has been chosen 

comparison group will be chosen . 

specified tmar!: all that ap^ily) 27.2 1 1 ^ 
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27.2 ^not s 

re-tests have been given to project group or sample 

" will be " " N 

3^Post- tests have been given to project group or sample 
will be " " 

5- Pre-tests have been given to comparison group 

6- " will be " " 
Q 7-Post-tests have been given to comparison group 

8- " will be " " 



